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ROEXEFAT, BOFBRMIZEZLRI,

What is rhoticity? Before we examine rhoticity across varieties of English, it is important first
to define what we mean by rhoticity. In the case of the speakers of AmE [American English], you may be
able to hear a noticeable sound like ‘err’ at the end of the word where there is an ‘r’ in spelling after the
vowel. For the speakers of BrE [British Enghsh] there is no ‘err’ sound at the end of the word. (a\When a_

WMJ&MM&M&W BrEisa good example of a

non-rhotic variety of English, while AmE is a good example of a rhotic variety; rhoticity is a key feature
that differentiates varieties of English around the world.

(B)
thoticity? Rhoticity was, in fact, a feature of the Germanic languages brought to England in the fifth
century, which became Old English; Crystal (2005) states that BrE varieties were rhotic from the period
of the Anglo-Saxons, from around 449 CE until around the seventeenth century, with rhoticity a feature of
both Old and Middle English. In the fifteenth century, at the beginnings of the Early Modern English
period, a non-rhotic pronunciation entered BrE, emerging first in the London area and surrounding
regions (Lass, 1999); this r-dropping (also called r-loss) gained popularity as a marker of upper-class
speech. As such, it spread across London and southern England in the seventeenth and eighteenth
centuries (Lass, 1999). As the r-less pronunciation became popularized, it gradually spread to other parts
of England, eventually becoming the elite pronunciation and the norm for RP [Received Pronunciation].
By the early nineteenth century, in the Late Modern English period, Southern BrE was essentially non-
rhotic. Rhoticity still prevails in a few regions of England, most notably the northern regions of
Lancashire and Northumbria and in Southwest England in Dorset, although there is some indication that
these dialects are losing rhoticity.

Why did AmE retain rhoticity — and why did other varieties of English such as AusE
[Australian English] and NZE [New Zealand English] not retain rhoticity? As discussed above, BrE was
originally rhotic, losing rhoticity in the Early Modern English period. Why AmE retained rhoticity while
AusE and NZE did not is best explained by looking at the various colonializations against a timeline of

the evolution of BrE.

is the time of colonizati d wheth e i -rhotic

place. Colonization of the Americas began in the early 1600s, at a time when BrE was still predominantly
rhotic. As such, the original settlers in regions in the Americas brought the rhotic pronunciation with
them. In contrast, the colonization of Australia, New Zealand, Hong Kong, Singapore, India, and South
Africa, among others, took place after BrE began losing rhoticity.
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One may expect that varieties of English in British postcolonial contexts in Asia, such as Hong
Kong, Singapore, Malaysia, and India, are largely non-rhotic, since the English that had the earliest
influence on the development of the local variety was BrE at a time when r-loss had already occurred in
many regions of England. English in the Philippines — in contrast — is largely influenced by AmE as the
Phlhppmes is a former American co]ony, and therefore PhlE [Phrlrpplne Enghsh] could be expected to be

Enghsh was brought to Smgapore in the late erghteenth / early nineteenth century after
Singapore became a British colony in late 1819. Due to its British colonial past, Singapore adopted BrE —
in this case SSBE [Standard Southern British English] — as the model of English (Tan, 2012). SgE
[Singapore English] is influenced not only by SSBE but also by a variety of indigenous (and official)
languages, including Standard Malay, Tamil, Hokkien, Cantonese, and Mandarin Chinese. Standard
Malay is non-rhotic; some varieties of Mandarin Chinese, such as Northern Mandarin Chinese and the
influential Beijing dialect, are rhotic. Tamil is also rhotic. Most speakers of SgE, both Standard Singapore
Enghsh and colloquial SgE — also called Singlish — are believed to be non-rhotic (Low & Brown, 2005)

socio-economic status. It is possrble as researchers suggest, that exposure to AmE medra is impacting the
way English is developing in Singapore.

Hong Kong was colonized by the British in the 1800s; Hong Kong has also traditionally
adopted BrE norms in education. HKE [Hong Kong English] is influenced by Cantonese, which is the
most widely spoken variety of Chinese in Hong Kong. Cantonese is non-rhotic. Research (Bolton &
Kwok, 1990) suggests that, while there has always been a great deal of variation within HKE, a growing
number of HKE speakers are becoming rhotic, or variably semi-rhotic. For example, while early research
on HKE (Bolton & Kwok, 1990) found that none of their HKE-speaking participants were rhotic,
research almost two decades later (Deterding, Wong, & Kirkpatrick, 2008) found that 40 per cent of the
participants had some degree of rhoticity in their speech. Hansen Edwards (2016) suggests this may be
increasing: in a recent study on phonological features of HKE, she found that 88 per cent of her research
participants, all university students, had some rhoticity in their speech. Hansen Edwards (2016) suggests
that the growing influence of AmE, largely through unparalleled access to American media, has impacted
how English is learned and used in Hong Kong.

High The Sounds of English Around the Werld: An Introduction to Phonetics and Phonology, Jette G. Hansen Edwards (¢} Jette G.
“~ " Hansen Edwards 2023. Reproduced with permission of the Licensor through PLSclear.
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PUTORMICEZ R EV, WTFROBRBICBWTY, BRAMER T3, XEONE LI
L7z FTOHBEERDTNWAZEIZEETHI &,

1 THE (A) ORBIZOWT, BABTOMYRTSHBALRIV,
92 THE B) IKRENTWVWATRTOMWZ, BXBEBTORYIRTIEZRIV,
3 THE (C) PRBIZOWT, BEABTONYRTHALRSV, :
4 THRE (D) ORFIZSWVWT, BAETORIRTIHALZSIV,
95 THI (E) ORFIZOVT, BAETOMYIRTIHBALRE,
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HFHEDBIMRIC K DB L TH D A

(Adapted from Corbett, John. 2010. Intercultural language activities, pp. 1-2. Cambridge: Cambridge

University Press.)

PTFOBRENCE 2 RSV, WTFRORBICENTYH, BRIFMRTIIAR, HREBLoTWVD
Y TEORNALHEM L ECOFBAZROTNEILICEETDH I &,

Eil}
fi 2
i3
5 4
R 5

THE (A) OABEIZONT, BRBTOIIRTSBBA LRIV,
T (B) PHBIROWT, BAETOI YR TIHALRIV,
THRE (C) PHBIZHSWVWT, BAETONYRTIHALRI Y,
T (D) DABICONT, BARFBETOR YT SBALRIV,
TS () ODRAICOWVT, BERETONPYROTSHALRIV,
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RDELZ AT, BOBRBUTE LRIV,

What is rhoticity? Before we examine rhoticity across varieties of English, it is important first
to define what we mean by rhoticity. In the case of the speakers of AmE [American English], you may be
able to hear a noticeable sound like ‘err’ at the end of the word where there is an ‘r” in spelling after the
vowel. For the speakers of BrE [British Enghsh] there is no ‘err’ sound at the end of the word. (ayWhena_

‘r’ i - i eani at the ‘r’ after the vowel is not pr. d.

' i ot all. environments after the vowel (for ex
when the final ‘r’ sound is in a stressed syllable: in ap’pear but not ‘wa.ter). BrE is a good example of a
non-rhotic variety of English, while AmE is a good example of a rhotic variety; rhoticity is a key feature
that differentiates varieties of English around the world.

(B 111 iginally rhotic or non-rhotic? Did lose rhotici
thoticity? Rhoticity was, in fact, a feature of the Germanic languages brought to England in the fifth
century, which became Old English; Crystal (2005) states that BrE varieties were rhotic from the period
of the Anglo-Saxons, from around 449 CE until around the seventeenth century, with rhoticity a feature of
both Old and Middle English. In the fifteenth century, at the beginnings of the Early Modern English
period, a non-rhotic pronunciation entered BrE, emerging first in the London area and surrounding
regions (Lass, 1999); this r-dropping (also called r-loss) gained popularity as a marker of upper-class
speech. As such, it spread across London and southern England in the seventeenth and eighteenth -
centuries (Lass, 1999). As the r-less pronunciation became popularized, it gradually spread to other parts
of England, eventually becoming the elite pronunciation and the norm for RP [Received Pronunciation].
By the early nineteenth century, in the Late Modern English period, Southern BrE was essentially non-
rhotic. Rhoticity still prevails in a few regions of England, most notably the northern regions of
Iancashire and Northumbria and in Southwest England in Dorset, although there is some indication that
these dialects are losing rhoticity.

Why did AmE retain rhoticity — and why did other varieties of English such as AuskE
[Australian English] and NZE [New Zealand English] not retain rhoticity? As discussed above, BrE was
originally rhotic, losing rhoticity in the Early Modern English period. Why AmE retained rhoticity while
AusE and NZE did not is best explained by looking at the various colonializations against a timeline of

the evolution of BrE.
© j ini some varieties of English are ic and others are non-rhoti

place. Colonization of the Americas began in the early 1600s, at a time when BrE was still predommantly
rhotic. As such, the original settlers in regions in the Americas brought the rhotic pronunciation with
them. In contrast, the colonization of Australia, New Zealand, Hong Kong, Singapore, India, and South
Africa, among others, took place after BrE began losing rhoticity.
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One may expect that varieties of English in British postcolonial contexts in Asia, such as Hong
Kong, Singapore, Malaysia, and India, are largely non-rhotic, since the English that had the earliest
influence on the development of the local variety was BrE at a time when r-loss had already occurred in
many regions of England. English in the Philippines — in confrast — is largely influenced by AmE as the
Philippines is a former American colony, and therefore PhlE [Philippine English] could be expected to be

rhotic. (D)Ih sm;anon with these Em;hshgs is. of course. much more Qmph Igd,ﬁthgsg a,uﬁn sare

Engllsh was brought to Smgapore in the late elghteenth / early nineteenth century after
Singapore became a British colony in late 1819. Due to its British colonial past, Singapore adopted BrE —
in this case SSBE [Standard Southern British English] — as the model of English (Tan, 2012). SgE
[Singapore English] is influenced not only by SSBE but also by a variety of indigenous (and official)
languages, including Standard Malay, Tamil, Hokkien, Cantonese, and Mandarin Chinese. Standard
Malay is non-rhotic; some varieties of Mandarin Chinese, such as Northern Mandarin Chinese and the
influential Beijing dialect, are rhotic. Tamil is also rhotic. Most speakers of SgE, both Standard Singapore
English and colloquxal SgE — also called Singlish — are believed to be non-rhotic (Low & Brown, 2005)

coming a prestige variant among vounger icallv Chinese. speakers of S as well as those
ici stratified b ici

socio-economic status. It is possible, as researchers suggest, that exposure to AmE media is impacting the
way English is developing in Singapore.

Hong Kong was colonized by the British in the 1800s; Hong Kong has also traditionally
adopted BrE norms in education. HKE [Hong Kong English] is influenced by Cantonese, which is the
most widely spoken variety of Chinese in Hong Kong. Cantonese is non-rhotic. Research (Bolton &
Kwok, 1990) suggests that, while there has always been a great deal of variation within HKE, a growing
number of HKE speakers are becoming rhotic, or variably semi-rhotic. For example, while early research
on HKE (Bolton & Kwok, 1990) found that none of their HKE-speaking participants were rhotic,
research almost two decades later (Deterding, Wong, & Kirkpatrick, 2008) found that 40 per cent of the
participants had some degree of rhoticity in their speech. Hansen Edwards (2016) suggests this may be
increasing: in a recent study on phonological features of HKE, she found that 88 per cent of her research
participants, all university students, had some rhoticity in their speech. Hansen Edwards (2016) suggests
that the growing influence of AmE, largely through unparalleled access to American media, has impacted

how English is learned and used in Hong Kong.

gl The Sounds of English Around the World: An Introduction to Phonetics and Phonology, Jette G. Hansen Edwards (¢} Jette G.
S * Hansen Edwards 2023. Reproduced with permission of the Licensor through PLSclear.
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UTORBICEZZ2EN, WThoRBRBEICBWTH, BRAMIRTIIRL ., XEONAZER
L7 FCOHBAEZRODTWAZ LIZEET AL,

fil 1
R 2
fil 3
fil 4
fil 6

THRES (A) OHRFIZOWT, BAETONDRTSHBALRE,
THRE B) WRENTWVEITRTOMWI, BERBEBTONYIRTIEZLRSIV,
THRE (C) ORI OWT, BAFETONI T HRBALRSIVY,
THRE (D) OAFIOWT, BERFEBTOIPIRLTSHALREY,
THRE (BE) ORNFICOWVWT, AAREBTOMIRTKHALRI,




90 2 5EERILKAEAER AMISEHER SHERSHEK (2025F4A0%)
90 2 5EERLKEAER ABISLHZER SHER¥EEK (2025F9AM%)
<HEHRTHEE>ERNEESEAN AFEEE

(2025424 2 2 HEHM) RERPE BRI EICHRE T HRE Beal: 5 0

ROEXXELFHAT, BOBMITEXRIV,

EEMEOBIRICIVIBHL TR EEA
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FEIFHEDBAMRIC IV ISHL TRV EEA

(Adapted from Corbett, John. 2010. Intercultural language activities, pp. 1-2. Cambridge: Cambridge

University Press.)

UUTORBICE 272 &0, WTHORBICBWTY, BRA3fMERTIERL, HFELR->TWAS
BEXNEONB2BELZ L TOHBEEZROTNWAZ LICERET A &,

fal 1
2
ff 3
R 4
5

THE (A) DAFIZOWVWT,
THE (B) DRAFITOWNT,
THE (C) PREIZONT,
THRE (D) PARFIZONT,
TH#E (B) DAFIZOWT,

AR TORI LT SHBALRE W,
BAFBTONY T <SHALRE,
BAFECThRY T HALRE,
BAFETONY T SHALLZIV,
HABTORY T SHALL S,
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&wm%@~m®¢m6;2&ﬁhﬁ,%n%nuowrﬁwbﬁéw(40&L@ﬁﬁﬁowfﬁ%b&
w:wotﬁ,ﬁ%mﬁf%gmuﬁ?:toit,@~®®E®m%%§mbkm%%§ﬁa7w77N
4 ]‘.C)EET: ao

(a) FREEEET L (usage-based model)

(b) A DER (the poverty of the stimulus, POS)

(c) BEMMRB (negative polarity item, NPI)

(d) EEEFLS (International Phonetic Alphabet, IPA)

(e) E35H (language rights)

6 AbpYrAHY XA (Metrolingualism)

(@) L2 N7 AT L (L2 Motivational Self System)

(hy 4457 a ARG (Interaction Hypothesis)

() ==#—{K& (Monitor Hypothesis)

G T&=r77Abxie) X ME=>F 2 A h3{k) (High-Context vs. Low-Context Cultures)

Epuop

&@mr«3®¢#6L2é§h?,%i&éw(zoutwﬁgugi&w:kh1ﬂaﬂ(quowr
u,ﬁ%vﬁ%tﬁéwo&B,ﬁ%mﬁfﬂ%ﬁﬁﬁf:&oit,mrﬂowawﬁﬁéﬁﬁbtm%ﬂ
BTN T 7Ry NTRT I &

(A) EEBRROWBEICHITD [BHFE (DI, M) ) TERNE) T—E) V) BRSOERECOW
€. BREOEZERREN, ZOR, LTRAKHRSERKIMND L,
Discuss the importance of the concepts of “economy (or simplicity),” “naturalness,” and “generality” in constructing

linguistic theory. Be sure to refer to specific linguistic phenomena.

m)ﬁmﬁhi'%igﬁgﬁﬂﬁﬁﬁﬁéfV—V¥W°¢“VJGmMﬂm)km,8@&5@1&%%
Th, PO LI BRFRICLoTHED XNPEMERAL, FOL I REBELID L7=DhERLBR IV,
Explain what the “Social Turn™ in applied linguistics and second language acquisition research refers to and how it

evolved, and discuss its impact in the field.

(C) Reflect on the role of interaction in language classrooms. How can teachers effectively implement strategies that

promote interaction among learners?

1"
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KORE@~GOF»D 3 DFBAT, TNTRIZOVTHIA LRS! (¢4 S EDFEEIZOWTHREA L2
NI k). 2B, REELTRERCETI L, £, @)D EDREEELRR LIhEMERICT VT 7S

v hTRTZ L,

(a) FAUT3E LB 723 (closed class and open class)

(b) ABRIKEESCHE (finite-state grammar)

() =F4v27&A4—3 v (etic and emic)

d) AAFEZEDSPBIE: (framework of reference for Japanese language education)
(e) 17807 F B —F (action-oriented approach)

(f) JSL Sy KA —L L DLA (JSL bandscales and DLA)

(8) FHFF (Musha incident)

(hy =274 A— (core image/schema)

i) I EE (phatic communion)
() SCERMIIRT BRI T 7 e —F L T T —F (inductive and deductive grammar instruction)

Epul i)

KON ~C)DFNE 1 DEFBAT, BiREW @ SUEORBICEXRNI L), KEL, OR2NT
i, EIECRRE LAV, 2B, MEARLTRERICRETZ . £k, (A~OQ0 EOMBEERR L 2
BRI TN T 7y P TRRT I &

(A) EEFRICIBVCHIES EHORNEE VD Z & OFIR E FBERIZOWNT, BT DB R ERARIRE,
ZOB, YThREEOHRD D WEHRENPELOH DHRIEFICRT 2 REFIMND Z L.
Discuss the advantages and issues of using researchers’ own introspection in linguistic research. In your discussion,

be sure to include specific examples from your own research or a research field of interest to you.

(B) RAERYALERREAEIAT D [HHIOHFRE] TROLNTVD, REAMED TRAFEZH
TEHRAEER D) R TEBEICTAILZAMNE LI BARERE LT, RO EDOX 572H
AFEIRE D, BEEOREHIZZET THRALZ SV,

In the "Special Curriculum" for students who require Japanese language instruction, the goal of Japanese language
education is to enable students to "use Japanese in their school life". Specifically, what kind of Japanese language

instruction is required to achieve this goal? Provide multiple concrete examples in your explanation.

(C) Describe the major components of 'Communicative Competence'.
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B AvARS T Ly b Vo R TR ETRB R ES T, AEEEEALVRELL
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A

7. 2O LD RSB EAEBREEC L S ENTRED, TOBEMERLEENLEARE,
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WOBWIZEZRE,

SR ERHZ D) D [HRETHLB) PEVIH DI, BHBOBVICHT S, ETHL
WEIEEE L W ET, 2D EL DO F I o THEET B0k, ThZThoHMor Y —7 &
%%bof(é%@f?oL#L&ﬁB\%%ﬁﬁ\ﬁﬁﬁﬁﬁﬁmfﬁgﬁﬁﬁiéﬁ%ﬁi
BIBE. ﬁ@EU—7&§&6ﬁ§ﬁﬁK%ot§¥%ﬁ5i5*@6&5:&%%0%T0
DY HIREE. HRIEFEDL I CHERELRNETH, HRILAFOE) -7 L ZDLD
RIRIZ BT A RAEIZ OV TR LRSIV,
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(B R #R)

&@%%K%i&éwo%%u%%%uaﬁ%ﬁééﬁéwotﬁb\gﬁiitM§%ﬁ§
X ARIEAE L TAEBEE, RBFTEVTHLALLY

(Answer the following question. Write your answer in Japanese on the answer sheet. However, those

applicants who wish to major in Linguistics or English Education may write in English, if they so
choose.)

iR

O SHIAREROEE TH Y, HaIHRRBEZEDT L THT I LHTERNEE2T
Lo, BRI, SEECHRETSbOL, —OOFETLMEDNRVbLOBH D, T, K
REEA SR Lk, AEEFEORbLLANL A THD LRAMIL, REREZETHHD.
b ToDEILANT. BEDHEBEBEREEE X T, FIEET TRRIV,

(Everyday language is full of metaphorical expressions, and it is said that we cannot speak without using
metaphors. However, while some metaphors are common across languages, others work only in one
language. Moreover, learning metaphorical expressions is both exciting and challenging when it comes to
foreign language learning. Explain these two points by giving examples based on your experience of

learning a foreign language.)
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() #& #8%)

WOBBEIZE 2 &\, FERMRERICBERETEE LRIV, FIEL, EEEELIREHE
P EEAHEERL T3 EBEEE, KETENTHLALLY

(Answer the following question. erte your answer in Japanese on the separate attached sheet.

However, those applicants who wish to major in Linguistics OR English Education may write in
English.)

lll

RiEE BHONEELERBRAMEE X, Al 2AEEEE CEMATIFEL, TOERRZDES
RSV,

(Based on your experience of learning a foreign language, describe how to utilize Al in foreign language
learning and the points to consider.)
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